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.. B5pecial Needs Children in Femily Dey Care

Introduction

° - One of our Outreach projects this year has been the development of ~
training materials for family day care programs which serve young children ]
with epeci.l needs. : B ’

These materials are based on a second year of Outreach‘trq,ining given
to family day care ‘providers in rural Waehirgton County, Maine. In the
first year, a working relationship was established and some important
general training needs were met. This year, our four workshops focuged

on special needs children. Now, we are looking forward to and planning a

third year! The on-going nature of -this association has allowed us to be

even more effective in "building" repport, knowledge, and meaningful
exchange between our agencies and among providers.

Working in a rural, isolatéd county with a group of approrximately ten
busy providera of differing needs -and abilities, our only "hold" has been
the quality of what we had to offer. Our philosophy is to bring providers
together at our workshops - giving them a chance to consider and prac'bice.~
rew ideas and methods, as well as share the problems and successes of their
joba. WCCP Outreach advisors, assigned for the year to each provider, are

_ present at these workshops, In-between, advisors make regular visits to the
day care homes, working with providers in their own environments. In this
vay, they find a style appropriate to the individual's family and home,
while providing assistance, materials, and information.

This two-fold approach is based on the belief that building confidence
and group rapport is paramount. Shared meals at workshops, recognition of
accomplishments, time for involvement activities, and regular commmication
via memoe through the mail are some of the meens to this end.

From the start, we have had the support of the county director for
family day care. Ve jointly decided on the topic for the firat Outreach
workshop, and future training was an outgrowth of both this and common

. cohcerns uxpressed by providers. Each of the following workshops may be
viewed as an entity in itself, and yet part of a progression baged on
evolving needs: ' :

1. Screening and Identification ' |
.2, Stimwlating Language , o -
3. Creating Avareness : ' o
Lk, Commmicating With Parents >

The four packets, making up Special Needs Children in Family Day Care,
may be used as-a scries or singly and arc appropriate for a variety of
group situations, in addition to family day care. o

Catherine Bell, Product Development Coordinator
Ingrid Chalufour, Outreach Training Coordinq.tor




~ Involvement Activity (30 min.)

VOCP Outreech I’roject'
Famiry Day Care Training

SCREENING AND IDENTIFICATION

Agenda
Conversation, coffes, and apples (15 min,)
Introductions (10 min,)
Assign advisors to providers. (5 min,)
Define "screening." (10 min.)

Why screen day care children? (10 min. ) :

What would you want to learn from & screening? (10 nin., )

Discuss methods of screening. (30 min,) ,

\\
.

Pot Lueck Zwmch (1 hr.)

‘Will perents support the idee of screening? (45 min.)

&

=

Write screening plans. (1 hr,) R

Evaluate the day. (15 min,)




. WOCP Outreach Project °
Family Dey Care Training

o
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SCREENING AND IDENTIFICATION

Apenda: Explanation & Mmtion’

The numbers on this ahéet corroepond to those on the agenda.

1.

2.

.reelmg (also nutritional awereness) in any way possible.

The advisor visits the home between workshope to help the previder with

" was a simple one - that all children have strengths and weaknesses. et

Throughout our series of workshops, we tried to build rapport and group

Everyone feela mors comfortable vhen they kmow from the beginning who

other group members are. Even if this is repetitive for some, it im

the first step toward a "group" feeling. The room was set up with the ’
chairs in a circle., - o

The "Name Game" goes a step further toward group involvement. It is & c
chance for everyone to participate and be accepted by the group in &

positive wey. If you take the time for an involvement activity, tre

re3t of the day will go better. (See sample.) .

We had enough staff to aeaign each provider an advisor. At th:w point, -
ve let the providers lmow who their advisors were so they could get

acquainted dur:.ng the day. In some cases, advisors wre already fam:.lm

with ch:l.ldren in these da.y care homes.

problems and provide meaningful follow-up. Issues that arose during .

these visits were documented on a "Day Care Home Advisor Rscord Shest."

This was a useful tool, holp:mg us to remain consistent over a year's

traim.ng and also deal with individual differences and needs, (See )

sample

The handotit, "Definition of Terms," explaing terms used dur:i.ng the
workshop, The difference botween screening and assessment is an
important distinction to meke. Our .approach to the lcroening process Ty

Planning activities to help children with their weaknesses is a
necessary part of any services to preschoolers. (See sample.)

c

[

~ We asked the day ocare providers to "breainstorm" reasons why they might
uu.nt to screen their children. Their list included: "It will help -
us see the progress children are meking and to plnn activities."
"It will improve communication with most parents." *We're giving
the child a chance!"™ "We!'ll better understand the diffomnt arou of
each child's developuent." .

o
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A few providers expressed reluctance and, in cne case, hostility. ‘o
They hesitated to "label" childrem, felt umqualifiod, or had concerns
about commmicating with parents, There were also feolings thet it
would be an unnecessary process, might take tod much time in an s
alrealy busy day, or that it was not part of their job. 3efore we.

. could move cn to the next agenda item, we had to confrcnt these issues.
Some became the subjects of later workshops, and we promised to clarify

day care policies regarding screening with their director.

- 7. Again, wo brainstorme: and listed what providers would like to learn
: frcm a developmenta]. screening. They suggested ideas such as: what
children should do at each age level, whet their interests are, any
problems with hearing and vision, and the quality of whdt they do.
We re-emphasized that they would be seeking information about the
child's capabilities in oider to plan appropriate activities, and
that screenings need not "label" childremn. . ’

8. We gave a brief lecture on methods of screening, followed by discussion
of the pros and cons of screening individually or in groups, by .
observation or by task completion, We also discussed parent intervicry.
as vell as vision, hearing, and medical screenings. A variety of fawvl
(eg. the Comprehensive Identification Process) and informal (eg. génecal.
developmental profiles) instruments were provided as examples:

9.. Lunch is a time to get to know people. We always eat lunch with our

. workshop perticipants because the informal discussion helps us become

confortable with each other. At this workshop, we shared a pot luck.
The result was an exchange of recipes and praise of good food.

a .

10. Some of the providers were anxious about discussing the screening with
parents. We listed possible problems on the board. They anticipated
that parerrts might have some of the following reactions: "What :

~ qualifies you to do this?" "More paperwork?" "It's none of their
business!" FiWhy are you doing this? Nothing's wrong." .

<,

We broke up into small groups, an adviscr to each, The groups
brainstormed solutions to a particular problem and brm.xght the best
one back to the larger group. Ohe group decided that if the screening
were called a "developmental checklist," with the stated purpose of
’ © planning“appropriate activities for the children, most of the
anticipated problems would be alleviated, Judgements or labeling
would not be an issue, Also, it wes pointed out that this workahop
would actually -fqualify" providers to do the checklist. (As a result,
- we developed a "Certificate of Attendance" to be awarded at the end
. of the year's training,) Finally, we stressed that results of the
‘ checklist should be shared with parents and seen as confidential.

Nt
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Again, we separated into small groups, ma.de ap of an advisor and her

assigned providers. The task was for each previder to plan a screening

procedure for her home. They had & choice of designing their cwn or

using one we had available. Everyone decided on one of our samples,

the "Developmental Checklist," which would be particularly useful in

making individual plans for children. Some also wanted a Parent

Interview and we agreed to develop one and distribute copies later.

After discussion (based on the handout "A Good Flan Is..."), each
provider filled out a "Screening Flan.” In it she described her plans ,
for implementing what she had learned. Advisors kept copies of the plans
for reference: ard follow-up. - We later distributed "Observation
Checklists" to help providers focus and simplify the screening prccess.
(See samples.) .

Providers and advisors can do a more thoughtful evaluation if you allow
plenty of time, (See sample. )

H




- , WCCP Outreach. Project
- o ‘ Family Day Care Treining
. ' Follow-U

All providers recelved follow-up visits from their advisors, who assisted
vhen necessary in completing their ecreemng plans. Some providers necded
help getting materials.together, or in actually doing the checklists.
Others needed advice as to how to screen so that results would be most
useful to them., All providers were able to follow through after seeing a
screening done. This process took from one to four visits from advisors.

During this period, we also ciaritied (via memo) some of 15he"de$P care
-policiss regarding theme screemnings, From hindsight, these should have
been clearly stated at the onset of the workshop. ,

. Long-range results have all been positive and cont:l.nuing. Providers have
been impressed with how much more they know about the children now. Some
were surprised to learn that their expectations had béen quite low. Meny
have changed the structure of their days to include more “educe.tlone.l“
group and individual activities., Several providers jdentffied children
with delays and, with help from their advisors, planned activities to meet
their needs, Developmental Checklists, unlike a traditional screening,
include ideas for planning a child's future learning ea:perlencee. This
eeemed to be an: mportant advantage to our group. _

Finally, parents were found to be very re..eptlve. The fac’ that they had
carefully considered the issues beforehand smoothed the wsy for providers ‘e‘
It must be stated, howerer, that no serious problems were uncovered. In
fact, one parent was surprised at how well her child d:.d on the checklist -~
"he doesn't do that at home!"

Suggestions for Future Training

o

/

1. Plamning: Ielping providers plan activities to “follow-up a checklist
would be a good activity for individual or group training. It is
important to understand that developmental help need not be highly
structured and can happen at any time. Getting dressed, having snack,
playing outdoors, and clean-up are all good learning times. Taking e
checklist and brainstorming activities for a particular child during

~each part of the day would be a valuable learning experience and g:.ve
providers something concrete.

-

2. Record Ka We foiund that provldere could use help in rbcording
their | pﬁ b & wvay for them to record , what ‘they e.re
teaching a given swhat activities they are u!ng, and their

successes and falluree, would help them organize plann’ng and better ~
- commmicate to parents what they are doing. .

3. Toys: Some providers may need guidance in selecting appropriate
educational toys and materials for their home, This training might be
extended to include malcing toys or using recycled mttemle.

8
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R T )
~ WCCP Outreach Projact
' : Fanily Day Care Training

N } ’ o ’ - )
~ ~ Involvement Activii;z

The Name Game:

‘This is a good activity to uge during the first group a?asionv.
In a conversational way, ask these questions, or variations,
of group members. Finish with one person before moving on to
the next. ' o

What is your whole name?

How did you gét it?

Were you named after someone? ,

Do you like your name? ) P

Would you like to ckange your name?

What @ld you change it t.é?

Do you have any nicknames?

Have you ever had any nicknemes?

’

\

iy




Washington County Children's Program Outreach

o

Dey Care Home Advisor Record Sheet

Advisor: ~

o X

Dey Care Provider:
Date of visit to home: _ o

Purpose of visit:

Preparation previous to visit: I
%

. N
-~ . . 4

A
Day Care Provider's Concerns and Interests:

st

Your Comments on Visit:

Future Plans:

Ideas/Implications for development of Dey Care materisls:

4
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SCREFNING-

i ASSESSMENT

Definition of Terms

A "Rapid Scan® method

“ } of acquiring develop-

mental, medical and

Supplements screening
aformation and de-~
velopméntal arees to

. DIACNOSIS

Provides IN-DEPTH
TECHNICAL INFORMATION

about cause and nature

Further -assessment
or diagﬁosia.

achool coordination,

PURPOSE | family history, and |DESCRIBE SPECIFEC of developmental or
’ information on range {LEARNING STRENGTHS AND | leurning problems.
of children's abili-~ |[WEAKNESSES, Descrip-
ties. Non-labeling. [tive and non-labeling. )
Large gioup of child- |For children already -Individual roferral
POPULA- | ren for whom school screened when motre following screening or
TION or intervention ser- |information is needed., | assessment. -
' vices can be provided, |Or ALL children in a o
- class or school
progran.
Ind1v1dual and/or Admlnlatratlon of tests Battery of spec1a11zed
smell group., Qick |or in-depth tasks in tests, -Usually admin-
survey (less thLan 1 developmental sequence. istered one-to-one.
hr.) National or Supplemented by '
w e local norms., May informal classroom
METHOD ' include sections of and home observation ° T
‘ ! assessment tests; d parent conferences.
, l observation of J?;} )
be’ avior; parent
R ' questionnaire; viaion,
- 'hearlng and medical
Y | check~up. )
. IPrior to school erntry |On-going in an educa- After identification
WHEN ‘or at beginning of tional progranm. of specific difficulty.
DONE ! achonl term, , 7 :
,Oxe or more of: School specialisti, Psychologist, doctor,
- . ! teachers, special- teachers, aides, therapist, specialist,
\ i ists, parapro- parents, or volunteers |{or multi-disciplinary
TESTERS ' fessionals, medical in progrem. School, tenm (may include
| personnel, volunteers |Pupil-Evaluation Téam. | teacher). -
- iand other community
. ! resource people. -
Program planning for |Individualized or group Preecrlptlve pro%
EDUCA- }all children. objectives used in .| in epecific area(s).
TIONAL Determlnea needs for [curriculum planning.
USE(S) ' furthereassessment. :
Educational or home On-going observation Further therapy,. trex’-
services., Parent and agsessment,:  ment or diagnosis., On-
report and/or Sequential teaching. going assessment at
FOLLOW- : activity suggestions, |Medical or diagnostic achool and home.  Hecm:™..
Medigal referral. referral. Home- school coordination.

R

. prepared by: F, Hale and D, Juster, Project Maine Stream Outreach Program,

o

North Yarmouth, ME, 1975.
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Developmental Checklist:

LANGUAGE
Child's Name: DOB:
Age ® -
Level Behavior- 8 o Tl Comments
Tros.) | 83 24l 85
¢ [ 8 8 + 8 H
2 3 <
< 2]
1 cries and makes small throaty noises
quiets or otb.rtleg to sound of rattle 1. R -
2 makes single vowel sounds (oh-eh-uh) ~
quiets to face or voice
makes sucking sounds
3 looks at face and eyes of person
; talking to him
vocalizes, smiles at social approach ' s
btabbles, squeals, coos when talked to
turns head toward voice |
b 1aughs aloud in social play ‘
’ 6. babbles apontarioously to person's face”
vocalizes when alone instead of crying - I B : )
looks toward source of ‘sound
b
vocalizes to mirror image
voddlizes syllables (ba, da, ka)
Gonbikes ‘i&]’iiﬁg.ui' (ba-ba, da-da, mu-mu) .
“responds to name with head turn, eye ’
— | contact, smile * : o
imitates single syllables (da, ba, ka), . S
9 stops activity when told ™no" !
: | vaves when told "hye-bye," claps to
mﬁ.ﬁ ‘calls parent "mama," "dada"
L :II} ,s!nkwhndno-& ) _‘ ,..., I --.4.....,...,:




LANGUAGE

Child's Name: . DOB
Age \ » , :
L';s;l Behavior g o OE _ '§ Comments
mos. g -+ - .g '8 ®
el &8 &= .
| -] o (4]
Q = -
g & '

3

12

| says 2 words besides "mama," "dada"

jabbers expressively

looks in appropriate place when aakeT
"where is daddy (ball, kitty)s" .

15

points and voealizes to indicate wants

names 2 common objects on request

15

points To familiar persons, anmals,
toys on request

“Tollows simple commands "Give me the
-

combines Jargon and words in
conversation

18

points to one named picturé ("Find ball"]

request some objects by name (milk,
cookie)

imitates simple sounds on request

péints to 2 body parts on self

refers to self by name

speaks or respends to 20 words

names 3 pictures of familiar objects

asks for food when hungry, water when
thirsty

" speaks in 2-3 word sentences

uses pronouns (I you, me) n.t always
correctly

imjtates simple words when requested

speaks 50 or more words

asks names of objects, activities

uses plurals




~ LANGUAGE
DOB: . :

Child's Name:
Age +
Lovel Behavior § | 3 .8 coments
Tros.) B3 24 88
| 88 2= &3
n [+ -
- =

>  |joins in nursery rhymes and songs

names 8 common objects

points to bigger of 2 digits.

30  |shows one object from group when asked . _ 3 l.
Mﬁ;ﬂi .
points to and repeats names of 6 body B ]

parts ’ :
gives full name on request

responds approprlately to 2-3 preposi- _
tions (on, in, under \
follows 2-stage directions ("Get the 1 '
book and close the door") - < -

tells or shows use of common objects
TidentiTTes objects with their use ("What

do we eat with? drink ouf of?")

33-36 |1abels own mud/clay products as "pie"

or "cake"

points tc 8 body parts

33.

forms a verbal unsolicited question -

|tells sex: "Are you a boy/girl?"

36-48 jspeaks in 6 word semntemces

tells action in pictures

able to whisper
i :

. jable to change voice to faster rate " ' \ 4

- . able to incfoaae volume of voice

says at least 1 nursery rhyme

repeats 3-4 digits

has 900 word vocabula;y




Child's

LANGUAGE

Name-

DOB: -

Age
Level
(mos.)

Behavior -

7
"

Assessment

Date

~ Date
Initiated

‘Date
Achieved

Cumments

36-18

asks many questions "Ihat°"°"Where°",;‘ﬁ
"Who on

verbalizes oppoe’te analogies (brotner
is a boy/sister is a girl)

repeats a 6 word sentence

names own drawing |

listens eagerly to stories

Talks to eelf in long mondIogues
concerned with present

relates experiences, describes activities

&5
- mtdmgngwers "Why do we have stoves?" °

carries out related I-step command,
uging p prepositions

48-60

{on, ggggg. in front of, beside, in back

defines L words using description,
a te,

responds approprlately to 3 prepoaltlona

lof)

gives home address

comprehends physical needs

names primary colors

knows coins (penny, nickel, Quarter,
dime) .

deflnea 6 nouns °

differentiates heavy, light

rolponds tppropriately to b prepos‘tiona '

e e e,
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Child's

FINE MOTOR

Name:

>

Developmental Checklist:

DOB:

Behavior

-Assessment
Date

<

Date
Initiated

N -

=

Comments

- Date
Achieved

newbotn

fisted hands rest near face

grasp-ref Lex-clencnes small object on
contact ;

holds rattle placed in hand

holds hnmds togethor

"hands often open

S S—

grasp reflex dioappep.ring

holds rattle for 5-10 seconds b§ﬁ>re

| dropping it

reaches towards objects-aomet:unes hits
then .

watches movement of own hands

grasps rattle held out to him

reaches for objects withiboth hands;
often misses : -

no grasp reflex

shakes rattle for sevgrhl seconds

pulls at clothes

hands usually open -

shakes and piays with rattle for
several minules )

opens hands, plays with ﬁ.nggra ’

recovers rattle dropped on chest

holds doil sized objects

put objects in mouth

piéka up cube

banga objoct in play

-

ey

]

B




Child’s Name:

[

Assessment

Date

Date
Initiated

plays with toes

reaches for toy with 1 hand-good aim

transfers cube from hand to .ha.nd_ _

holds feeding bottle

*gru!p!r*fea‘b‘h ‘ - T T :

grasps cube with fingers against palm '

picks up block that hao been dropped

| TaKkes up raisins with fingers
against palnm

lifts cup by handle

holds one _cube and reaches for another

grasps cube with thumb and fingers

plays with paper when it is offered

pulls out large peg

manipulates ball

retains 2 of 3 cubes offered

bangs 2 blocks together

picks up cube with thumb an&-ﬁrat
two fingers : .-3 ,,

attenpts to secure 3 cubes 3

"[ erasps and picks up swall objecta with

holds toy in one hand and moves its.

shakes box with block ingide

approachol objoctl with index finger )

© e o e ey
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. FINE MOTOR
_ Crild's Name: ’ ) B B DOB: ;
Age | o " | o
Level _ Behayinr § 3 9| Comments
(mos.) E-S 2 - 38
‘ 24 A3 A% “
2 &8 = N
. AN - R . o . i \
30, |placss and releases objects ' N B D N
- throws toys
removes looa'e' fitting 1id fg’c_im box g S |
hits cup with apoon co ' R S AN T R L L

Lolds 2 small objects in one hand 5 |
AT begmningtoputobjectamandout_. . S B , \

of containers
holds ‘crayon

pushes car

12 uses index finger to poi.nt

drops toys and watches them fill
builds 2 block tower
puts 3 or more cubes in cup
marks with pencil : BN I :
mouthing of objects nearly stopped ' , ’
15 - | imitates scrubbing with pencil i
holds 3 blocks; 1 in one hand, 2
in the other '

puts in and takes blocks out of box

e Pick' up ¢ and holdn T.niJI ob:[ecta —

buildo tom ot 2-3 one inch

,gubu '

+ ;"] seribbles spontaneously with pemeil ‘.
18" | places 6 round pegs in holes .

' | _ places square shape in fombo_u-d
Phcu loou ﬁ.tting lid on box




' FINE MOTOR S S
‘ ~Child's Name: . | ' J0B: i | :
) Age + . |
Level Behavior g ° ¥ Comments®
mos. ) ' ¢ B3 24 8 z
‘ sx| 23 23
. - B =<
| < = i
8 | tuilds tower of 3-% cubes | ’
dumps raisin from bottle spontaneously
2 turns pages of book 2 or 3 at a time
uges one hand more than the other
places triangle, circle, square in
7 formboard
imitates circular scribble N -
builds tower.of 5-6 cubes
folds paper once imitatively
o4 | turns pages of book singly i
builds tover of 6-7 cubes ‘ - .
imitates vartical stroke - ° ’ S e
e ungcrev lids ’ | )
27 | 4urns door bandles )
B rolls, pounds, squeezes, pulls .
£i11s and dumps containers with sand
takes apart and puts together 5 piece . T,
strings b largebeads . N EE
iy hihtgiv&tihlmd horizontal -f.quea ‘ " 1
. %ﬁ%ﬁ ﬁcubu after demonstration | 1 '
mahipulates egg beater after -
) v
30 | builds tower of 8 cubes :
orayon with thumb and finger
ook A AT ,,_),,:: IO

LY
L




FINY MOTOR

Child's Name: o DOB:

A. -] ' ‘ v
tever | - Behavior
!mose') : '

Date

Assessnent

Date
Initiated

Date
Achisved

.. imitates vertical and horizontal
30. gtxfoke after demonstration

33 |strings 4 medium size beads

makes strokes, dots and circular shapes
with finger paints and/or paint brush

makes playdough pies after demonstration

36-48 | cuts with ac;iaaora'

drives nails and pegs

builds tower of 9 cu‘bea

can closo fist and w:.ggle thumd -
mxtationLrlght and left

imitates buildmg of bridge with cuboa

coples a cirele

36-48 | imitates a cross after demonstration

traces a diamond

48260 | builds tower of 10 or more cubes

draws with pencil or crayon

imitates folding and creasing of

time
folds triangle from 6" sgnare in
N jmitation

\ coples V, H, T ' N 1. 1 ‘ ‘ - i
adds 3. parts to incomplete p.rson | |
* | prints a few capitals

!}_.

copies a square- : -

| copies a triangle \\\ _ 1 1 . N %

copiea rectangle with d‘iﬂgﬂnul

B g
ST m%.ﬁ*& e T I :.ax.ix R AL WA




© ‘Child's Nase:

o
-

Developmental Checklist:

GROSS OTOR

Age
Level
‘moa . )

Behavior

Apsessment

.. Date

Date

Initiated

no’wbom"_', o

lu-pnd ~» MPOMQ\ hl.nd! completely
. down, prene-lieed to (one side, -hips’
raised, nees drawn up’

p'ulled to sit - complete head lag

held dtanding, makea'"qtepping novenents

préne~1ifts head and holds for 5 sec.

| prone-makes crawlisig movements

turns head sid_e to side

held sitting - head forward, back
rounded, head lifted briefly

1ir:s head when held at shoulder

stralghtens leg when bottom of foot
is pressed

" uﬁi‘ne - head to one side with some
W

arm. streight and one leg bent,
opposite side arm bent and leg straight

thrusts arms and legs in play

prone - chin sometimes lifted off bed -

prone -~ legs sometimes straightened

turns from side to back

held’ sitting or standing, head position

 mostly erect 2
suspended : e - head held level with
M‘, bﬂE lifted above

prono-holdnhadupwolloffmt

not, turned

supine - hoad mostly facing foward,

©

legs kick’in nquonce

.t Sobe
Q

i 1«01 of 'bggz‘

i'\ u: 'y

eod prone - hnd hold well above

»




GROSS MOTOR

Child's Neme: DOB
Age * \ '
Level ~ Behavior g ¥ Tl Comments
moE . 8 24 R
o&| &7 &F
a s H
-l [ ]
3 prone - hips lowered,-knees bent
prone - rests on forearms raising head
-and chest T
“ lheld st=-ding, 1lifts foot B
b |pulled to sit - no head lag

rolls from back to side

suspended prone .- holds head up.

prone - arms and légs straightened,

holgs head and cheat up on forearms

for long periods

EE

s1ts propped, head stoa.dy, back
911 tly curved

8 weight on feet brlefﬁ wIth
underarm support

proné - props on hands Vith ama
straight

-

1lifts head from supine

no head wobble when body is swayed

sits supported with back: straight

grasps objects while sitting

rolls from prone to supine

rolls from supine to prone

prone - es up on s, ches
abdomen off mat

sits supported in highahhair

bears almost all weight in supported
standing

lifts legs high - holds them out
straight

prone - bears weight on 1 hand




Child's NamQ:

DOB

Behgvior

Assessment

Date

Date
Initiated

sits without support on floor

bounces when held standing

pushes up on hands and knees and rocks

balances well when sitting, hands free

cravwls on belly - arms used to pull
body forward

supine - 1ifts hips to make bridge

pn

pulls self to atanjl

sits steadily on floor 10 minutes

_ changes positions whlle seated wlthout

fa.lln.ng

puahes:up on ha_.nde and feet

stands holding on to furniture

‘makes bstep'ping movements

1lowers self to altting ‘holding on to
rail, .

crawls on hands and knees

changes from prone to sitting and
sitting to prone

10

pulls self to sitting position

stands with 1 hand held - -

s1ts down IrTom a%m:mg, ﬁﬁ ut hold— .

ing on

1l

side-steps around furniture

walks with one or both hands held

twists around %o piok up object

{ while sitting

ata.nas a.lonc for 1 ninute J .

[ T .
B SP ey v‘v s




Child's Name:

e

-GROSS MOTOR .

DOB:

Age
. Level

Tmoe.)

Behavior  ° .

Assessment

Date

- Date
Initiated

standing alone takes 1 step

12

cravls rapidly on hands and knees

walks 5 steps ‘without falling

15

throws bell standing or sitting

rolls a bell

walks alone with occasional falls

©

cravls up several steps

gets into standing position without
using hands -

stoops to pick up toys without falling

18

seats self in .sma.ll chair

stands on 1 foot, holding on

runs

pushes toy while sta.nding ‘and bending

walks upstairs one hand held ¥

pulls wheeled toys

throws ball overhand without falling

d.lnbl into ‘adult chair, turns to sit -

oreeps bo.ckward downstairs

carries large toy/doll vwhile walking

pushes and pulls large toys, boxes

.gets down from adult chair

walks up stairs with hand on rail

e i o remesap eIy MATgE L3 W e
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GROSS MOTOR

Child's Name: __ ~_ poB
} -
! A e )
| o : :
. Leven: Bebavior g | 2l ¥ coments
- Tmos.) | - TR Y
| e8] &% &8H #
| n . il 3 -
i c < !
| < - ; e
| 21 |walks down stairs, one hand held
B : - . .
| 24 | jumps in place '

walks approximately on line |

kicks large ball witﬁout falling !

o7 | walks downstairs holding rail, 2-feet T

on each step

runs with ease

squats and rise 'ri out ueing hands

30-33 | walka on tiptoes = “
jumps with both feet .
walks up stairs alternating feet
36 | pedals tricycle .
balances on one:foot 5 seconds
36-48 | walks on 1line

jumps from bottom step '

catches boun;ch ball

walks downstairs alternating feet

N hops on 1 foot . . ~h‘ L

balances on 1 foot 12 nc'onda

climbs ladders and trna

turne . somersaults -

standing broad jump

skips on both feet

i .-A.t..\\“-. W

E NI o - A S N
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Developmental Checklist:

COGNITIVE

.

Child's Name: - :

:

éggﬂ

Level | Behavior
(mos.) v

Date '
Initiated -
m P
Achi

Anleadmmt
Date

1 |momentary regard of red ring , | RSN B . o

responds to sound of rattle/bell

reipoh(!s to oound ‘of voice

eyes follow moving person

2 free inapection' of mrrouhdinga

turns eyes to light/red ring o ’ . |

visual recognition of mother

3 | searches for sound with eyes

looks at face and eyes of person B <
talking to him - - : : o

eyes follov brightly colored object Q - o .

reaches for ring/rattle

grasps rattle/ring
retains rattle/ring

Y

watches own hands at length _ v k -

vocalises, coos when talked to ,

| turns heead to fallav br:l;htly colored
_} object - - SN
k] turns h.ld ;I:gf 9lomdf“gt ;

1ookl at lntI reaches for cube or other
~ . | emall lutionary oy - .

reaches, mopp a.n& puto r:lng 1n mouth

-
-

u , .. m_'»

regards pellet or rt_:llin

cries at angry voico ‘ :
~ . Py

reaches for fam:lliar porlon ‘




Child's

COGNITIVE

Nam.e :

Behavior

Angessnent

Date ;

Date
| Initiated

watches bottle or food proparation
with excitement

shows awareness of mirror image

picks up cube.

discriminates strangers

turns head to look for dropped spoon

lifts invérted cup

reaches persistently

pulls string to secure Loy

holds one cube and reaches for another

attends to scribbling

holds arms to be picked up

drops cube —andwlook&rfor it

vocalises, waves limbs on hearing
steps or voice

manipulates ball

retains 2 of 3 cubes offered

vocalizes syllables (bc-da.-h)

: ;'.’uughl l.t put-apca.h und puk-&-Foo Lo ‘

sttempte % soowre 3 cibes

uncovers toy

. mm

coubines syllables (ba-bm, da-da)




COGNITIVE

« ,;

o
Ag N

» e
'y e

s

Child's Name: DOB:
L%s%]_ Behavior g - ol - | ‘§| Comments
Tros.) - Esl =5 88
2A| 23 A%
Bl H <
8" | responds to name .
9 fingers holes in peg board
picks up cup - secures sube
plays pat-a-cake '
waves bye-bye o
puta cube inh cup - on comn’nnd .
10 looks at pictures in book
stirﬁ with spoon in imitation
unwraps cube
repeats performance laughed at
looks around corner for obpJject or
11 | watches and tries to imitate use of toy
pushes car (or 3 block train) along , ’
| shakes head "no-no" '
12-15 | puts 3 cubes in cup, dumps
pats, squeeses toy in imitation
| places rings on peg " : ‘
., | builds tower of 2 cubes
- scribbles spontaneousdy
16-18 | places round block in formboard
| names 1 familiar object




COGNITIVE

Child's Name: DOB:
Age o |
Level Behavior g 8l - 8| Comments
(mos.) 8.2 3 § St
Y- ] 8 2 )
[ ol 3
< 5
16-18 |builds tower of 3% cubes
places 6 pegs in holes
points to 1 named picture ' : L
points to 3 body parts on self '
' ._19-21 [points to a.t least 3 body parta on a
> doll -
places square in formboard -
names é familiar objects
looks at and handles many objects in
environment
— completes 3 plece (circle, square o
22-24 | ¥ ¥an angle) ) Formboard ’ ’ | k
points to 5 out of 10 pictures ' \ : | N

combines words into 2-3 word sentences

selects own toys or clothes from others

20-24 | matches like objects

builds tower of 6-7 cubes

names 3 pictures of familiar objects
25-27 discriminatés and gives upon request: ‘ , ]

cup, plate, box : ~ ‘ ' |
points to the bigger of 2 objects 1 2l |

initates vertical and horisontal strokes 1 .

joins in nursery rhymes and songs

strings 4 large beads
takes apart and puts togother 5 pliece

stacking cups or rings
mkea tro.:ln of cubos-dter damonstration

- vy B e W i
- . v | RS o v oo g ool
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Child's Name:

g

]

~Age
Level

(mos.)

Bebavior

Date

Assessment

Date

‘Initiated -

" Date
Achieved

Oomenta

26830

Zolds paper once in imitation
Tepeats 2 digits ‘

bnild.tomrorBeubol

31-35

associates objootl wvith- f.hoir?\)ue (ihat)
[do ve eat with? drink out of

understands .concept of 1

enjoys simple stories read from picture |
| gewl 1mp ‘ P ‘

selects a bloc'k of same color as sample

recognizes self in photograph

responds p{:opriately to 2-3 propon-
tions (on, under) ,

tells g_ex "are you a boy, girl?m

3648

initates building a. bridge with cubes

adds 1 or 2 parts to incomplete person

recognizes primary colors

identifies big and little

repeats 3-4 digits

| naties or points to 3_lhlpos

) 2PN

nrbt.‘.l.ilu Qa brothéf —
is a boy, -miiu a g!.r (

responds & riately to 3
propo‘li.tiogg?op y

,._,
R,




Child's NamQ:

COGNITIVE

; Behavior

Assessment

Date

~ Date
Initiated

. Date
Achieved

Coiments

counfa 10 objects

apaociatea activities with night and.

m;tchol related common objects

identifies missing object from a'éroup
of 3

carries out, in order, a command.
containing 3 unrelated perts

diacrimingtes same and different

identifies long and short -

draws & man - § parts

can define 6 nouns .

- prepositions

reaponda'appropriately to 4

Aruitoxt provided by Eic:

differentiates heavy and light -




Child's Name:

Developmental Checklist:

. SOCIAL

DOB

Age
~ Level

(mos.)

Behavior

Assessment

Date

Date
Initiated

. Date

Achieved

Comments

stops crying when picked up and held

eyes follow moving person

quleta to' face or voice

kicks, waves.arms, vocaliszes, aniles
to familiar face

‘looks. at face and’eyes of :person talking

to him, vocalises or lniloa.atfcocisl -
approuch

turns head towards voice

laughs aloud in social play

regwata removal of toy

vocalizes, “sniles and reacheés IOI‘ IamlI-

iar persons more than strangers

sniles, vocalizes and pats nirror image

Taughs at pat-a-cake and peek-a-boo
ganes

o2 I | O]\

responds to name with head turn, eye
contact, emile

withdraws when stranger approaches

calls vhen familiar person
disappears

waves to "bye-bye" and clapu to
"pat-a-cake”

stops activity when told "no"

10

Tepeats performance laughed at

11

hugs, pats familiar person

12

follows if left alone by adult

gives or shows toys to adult

pulls on and vocaliszes to familiar
persons

laughs when chased or fourd hiding

33




Child's Name:

DOB

+  Bebavior p

Assessment

Date

Date -
Initiated

Date
Achieved

-Comments

—

15

points or vocalizes to indicate wants

watches others and copies some actions

looks for adults when left alone

18

moves about house without adults

sits on and hugs familiar adults

jinitates simple actions on request
. <

Slays contentedly alone if near adults -

-givee up items that belong to others -

plays near other children

2

wraps up doll or animal and puts ‘
tonbed

3

shows new shoes, clothing or toya
to friends

exchanges toys with other ch:.ldren
with adult help :

jo:.na in nursery rhymes and songs

?ollowa Tother and coples BouseRold
activities

claimas and defends ownership F
certain articles

Tesists interference in his
activities

33

plays simple group games ~Ath
adult help

feeds dolls, drives cars In make-

] believe %?
watches other children play-joins

in occasionally

listens attentively to stories

asks for favorite atories

enjoys floor play alone or with

_others (blocks, ‘no:l:nI Iﬁl traina)

,%




Child's Name:

SOCIAL

DOB:

Age +»
L'é%e-l Bebavior g _"5’3 8| Comments
Tnoe.) g3 2o £5
e8| 23 &3
0 ord [+]
] A <
36-48" | understands taking turns )
phows affection for younger .
siblings '
performs for others
helps with adult activities in
h and garden
understands sharing
associative group play takes place
of parallel play
imaginative pretend play )
| 48-60

goes on errand outside house

enjoys dvessing up in adult clothes

plays competitive exercise games

shows concern and sympathy

calls attention to own performance . .




e

#

. Developmenﬁl- Checklist:

| N SELF-HELP
Child's Name: . DOB:
A-gg . * o A
Level Behavior '5 S > "] Comments
,(moa.) §3 -33 2%
ek 83 &3
, ) ord 2
c LK
'3 sucks pureed food off spoon
swallows without gagging or choking
sleeps 8 hours a night without a feeding
5-6 searches for nipple with mouth when
bottle is seen ' v
uses tongue to move food in and out of
mouth ~ °
gums solid food
drinks from cup held for him
holds bottle ‘
9 Tinger:feeds dry cereal, bits of meat,
vegetable '
11 holds, bites and cliews biscuit
12 Teeds self with Tingers and 8poon, =
many spills
' takes off hat, shoes .
15 holds cup and drinks with some opilling
spoon feeds with sorie apilling '
vocalises and geet\xrea.ﬁq indicate wants
3its still during dressing, holds out
arm or foot
sits on small chair for short periods
climbs stais on hands and knees
shows wet or soiled pants N
18 chews most foods wel%l
pulls off socks /’
walks upstairs one #mnd held . )
\} . o - P - z - B . ‘ \\\. - - -
36 N\

b
Lo,




SELF-HELP

Child's Name: - pos:

Age
Level Behavior

{mos.)

Comments

Date

Assessment

.- Date
‘Achieved

Date
Initiated

18 | plactes only edibles in mouth '

moves aboutihouae without adults
. \ -

2 creeps backward down ‘stairs

replaces some objects where they belong e ) -t . .y

takes off pants, coat, if unfastened

squats, holds self or verba.l:.zea
toilet needs

sits onto and down from adult chair

steps upstairs with hand on rail

steps downstairs with one hand held

ol picks up toys and puts them away on
request .
uses toilet when taken by adult

puts.on .and-takes off-shees, sosks, - o
' _coat, hat. - ‘ .
44 pulis off and on boxer pants or ahorta :

) may be backward
| steps down stairs, one hand on rail

goes to toilet'alone

vashes and dries hands with help

unzips and sippers

33 | dresses with supervision

seldom has accidents with bowel movementw . - ,

a

help carry and put things away

bathes self with sunervision

walks upstairs alternating feet




-SELPF-HELP

Child's qu?i - DOB:
- .
Age ' 2 ‘
Level) Behavior g ol o § . '§ Comments ’
!moa. ' + +» o
* 28 837 &8F
: 7 "3 ©%
. : - -
33 - |puts on shirt, dress unassisted 1. |
gets drink unassisted \
_ dries own hands ‘ EE
36-48 | unbuttons accessible button
spreads butter on bread with knife ]

is usually dry all night

pours liquid from pitcher

undrease; self

‘wiashes hands and face unaided

puts on shoes

goes downstairs alternating feet:

dresses and undresses fully with help -,
on bmttona, tack and forth > . o

brushes teeth

separates easily from mother

dries‘face and hauds

eats with fork and 5poon

cares for self at toilet

48-60 | goes about neighborhood unattended

laces shoes

cuts with knife .

buttons coat oftdress

v

prepared by: Joyce Beaudoin, Waldoboro, ME, and Lucille Zeph, Special m{ '
University of éhinq, Oron;, Hi- Pl Spec cutions

Q
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Name of Child: Birth Date:

-

v WCCP Outreach Project

DAY CARE PARENT INTERVIEW

-

Nickname:

To}

1,

2.

9.
10.
11.

12,

1.

1.

- 15.

16.

elp us better serve your child we need to kmow the following information:

Vhat are your child's nap habits:

Favorite Foods:

Food Dislikes:

Does he/she have allergies?

What are they?

Has he/she ever been'hoapitaiizod?v | Why?

Does your child take medication?

Vhat is his/her favorite toy?

%

Favorite games (or pastime)

How does he/she gst along with other children?

How does he/she get along with adults?

What prior Lay .are or babysitting experience does he have?

Does he/she dress or feed himself?

How is his/her spesch?

Does he/she have a bottle or pacifier?

2

What discipline do you use?

-

How is his/her co-ordination?

S i

%
g .~



17.

18.

19. -Hu—rﬁ:hild had any medical problems you haven't mentioned?

. m ‘

Does your child have any special talents?

L

ou have any special concerns about your child?

Is there any other information that will help us understand your child?-

®

v

¥

4u"



Nane
Phone |
Date

AGOODPIANIS:

1., SIMPLE, that i-, not oomplicated .
2, SMAIL, both-in terms of what is done and the time frame it 1. done in,
3; SGMEMEING TO DO, not stop doing., -

L, - DEFENDENT ON WHAT YOU DO, not what oghers do.

5. SPECIFIC, as to what, when whero,how,hwmny,andvithuhom.

6. FEPETITIVE, something you can do each day or often.

1. mmr this is momething that can-be done soon.

8. m‘l"camm vhich is important in déveloping ruponsibil:.ty.

. MY PLAN IS: : - ' m'rmmn,{oh

EVALUATION OF PAST VEEK:
1. What did I do successfully?
2. VWhat do I need to work on?
3. Vhat could I add? ’ "
b, Are there any chmgea I could make in the pla.n %o :lmprova it?

| T 'R
| Q/ -

RE-EVALUATE SECOND WEEK:

41

J-.-«—.—-..pn-rt;., L —




[

" Day Care Home of: N _ Town:
Date: _ ' Advisor:

B

3.

HCCP Outreach Project
L . X .

' _ & :
Vhat instrument(s) will be used for developmental screening:

%

Vhat preparation is necesasary: -

By what date can preparation be done:
How will the screening be presented to parents:

By what dn.te,cai this be done:

By vhat process will thé acroqi:ig take place:
S

By what date will it be done:

D S e I




o« : ' Sample Form

OBSERVATION CHECKLIST FOR ANY AREZ

Asea of Cbservation | ' AR a
. Teacher:
Center: :
‘Date: ' | N
' ‘ .~ Children’s Names

'liemé'to be : ' /

Observed _ S ‘ / ’
.

from: When You Care for Bandicapped Children, Southwest Edusational Development
« Taboratory, Texas Dept. o% :!EE Rescurces, P.0. Box 2960, Austin, TX

78769, 1979. |
43




" Subject of Session
Name(s) of Trainer(s)

5.

T

"~ WASHINGTON COUNTY GHILDREH'S PROGRAM
Outrea.ch Project

. Training Evaluation

Did the trainer(a) clearly uta.te the goals and objectives for the
session?

Yes No

‘Do you feel nore knowledgeo.ble about the subject presented?

Please comment:

What ehangen or additional tom.ca would you cuggest?
Flease comment:

Jist specific areas of interest which you would like to see addronod |

in follow-up pro prograns,
Spocific Areas:

How was the length of tho prenentation?\

We weloome sdditional oomments and suggestions. Thank you.

44

'Da.te -
Rating Scale
. “ Poor  Excellent
1. Uhat is your oversll rating of the session? 1 2-3 4 5
2. What was the quality of the presentation? |
&, organization 1 2 3 4 5
b. interest , 1 2 3 4 5
c. materials used . 1 2 3 & 5

. oL . . .
L. SR S L e el C el LD e



]

WlSHIlQMGEﬂ_RTI CEILDREN'S PROGRAM
LANGUAGE, SPEECH & HEARING INTERVIEW

Kane D.0.B. Age

Respondent ’ . Relationship to child
Interviewer ’

I. Parent Concerns: Do you bave my of the following concerns sbout your child?
— Doesn't seem to hear well " 4 |
—— Dosns't seem to understand what is said
—— Has trouble eating or mllowi.ng food .
—— Usually aispronounces words
= &8 trouble finding words

Doesn't spesk in sentences
Other

iy,

ER——

Directions: Complete interview regardless of chron'oloﬁ.cdl age. Double lines wnde
' Yeos or no may indicate a problem. . , : .

II. 0-6 Months: - \ : - 0 Yes ¥o
A. Oral Peripherel (structure and rmotiornv}) '
1. Has strong ory

2. Sucks and swallows well - S :
3. Has orel-facial abnormalities — —
B. Speech/Comammication | |
5. Makes comfort and experimental sounds (other then crying) _ -—
S. Babbles (repeats syllables) —_ =
- C. Hearing and Comprehension '
6. Reacts to familiar voice and loud sownds (out of sight) — -
7. Has had recurrent ear infections. J— —
fI. 6-12 Months | |
" A. Orel Peripheral
1. Has difficulty chewing, sucking, or swallowing _



an _ B. Speech/Commmiocation | | Yoo

2, Uses nonsense "gibberish" ‘ —— -
30 wﬂth“ nﬂdl, p].“.lm or di.plmm '”um )
or ,

4, Uses first meaningful "words® comsistently (otier

than *mama" and “dada®) | - —

: 'c._ Hearing and Comprehension

. 5. Once started, babbling stops for an extended period of time
6. Vaves "bye-bye" and plays pat-a-cake appropriately
7. TFollows simple commands (1like "come here, give it
to me", etc.)

ot
o

IV. 12-18 Months
A, Oral Poriﬁh‘or@l

1. Has closed mouth posture with no drooling
2. Chokes a lot while eating or drinking

B. Speech/Communication

3. Uses 5-10 words appropriately
b, Imitates rhythm and inflection of adult speech

C. Heerizg and Comprehension . : : ‘

5. Cun point out familiar objects like "car® or "dog"
6. Stops activity vhen told "Nol" -
7. Recognises btasic body parts

V. 28-24% Months
A, Oral Peripheral
1. Chews solids easily and licks food from lips
’B. Spoooh/Co-:miotthn
2., Uses several 2 word plirases like "Me go®
3. Can name at least 20 pictures of oommon objects
k. Points and/or vhines to desand what (s)he wants

C. Hearing and Comprebension

S. Will follow simple instrustions using reel objects, -
1ike "push car, throw bell® - .
6. Has had recurrent ur»info'ct:lou

2
|




'. ﬂ:.’v 2_3 !EL' . _ o Yeou Yo

A. Voice is of “average" volume, pitch and qulity (not nesal
or hoarse)

) ﬁ. Speech/Commnication -

1. Uses many 3-I word sentences

2. Can be understood easily by everyone

3. Can carry on a- oonvorution wvith other children or
familiar adult ,

C. Hearing and Comprehension _
1. Seys "What?" a lot, has TV on loud, and/or often needs

things repeated
2, Bu rrcqumt ear infoctionl

| [ 3-_"!0.1‘.
A. Oral Peripheral

1. Has closed mouth posture with no drooling

B. Sp«oh/commiution

2. chﬂd'-gnmrin a.lnootugooduyourl

3. Uses I/me substitutions

k, Aaks simple questions

5. Starts conversation and keeps it going, taklng
~ his/her turn \ ,

.

c. Hurinﬁ and Comprehension

1. Has rrcqucnt eer infections
2. Responds appropriately to common noises (telephone,
door bell, speech from &nother room, ete.)

'{. Interviewer's Comments: _
1. Vere respondent's comments consistent with interviewer's cbservations?

2. Describe l.{gni.fimt environmental factors, if uny; (visml, auditory,
emotional, physioal): , , v

3. Describe respondeit's speech, language, and hearing. (urticnhtion, grammar,
voice quality, ete.):




